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Writing as Thinking



I USED T©O HATE WRITING
ASSIGNMENTS , BUT NOW

ﬂNl@l \1\1-\EM ‘/_/

I REAL\ZED THAT THE
PURPOSE OF WRITING IS
TO INFLATE WEAK DEAS,
OBSCURE POOR REASONING,
AND INHIBIT CLARITY.

WITH A LITTLE PRACTICE,

WRITING CAN BE AN

INTIMIDATING AND

IMPENETRABLE FOG!

WANT TO SEE MY BooK
REPORT ?

"THE DYNAMICS OF INTERBEING
AND MONOLOGICAL IMPERATIVES
N DICK AND JANE = A STUDY

IN PSYCHIC TRANSRELATIONAL
GENDER MODES.”
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John Kaag &
Jonathan van Belle

A Guide to Becoming a
Better Writer & Thinker

thinking

writing

Revised and Expanded
More Than One Million Copies Sold

Writing

The Classic Guide to Writing Nonfiction
ANNIVERSARY EDIT

William Zinsser

“Writing is
thinking on
paper, or talking
to someone on

paper. Anyone

who thinks
clearly can write
clearly, about
anything at all.”

William Zinsser




\Writing 1S Thinking

personal Perspect'\v
front of you-

e: The secrels of starting to write aré righ

Michelle Quirk
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Historical Thinking



23 AP Historical Thinking Skills

Skill 1 Skill 2 Skill 3 Skill 4 Skill 5 Skill 6
Developments and Sourcing and Claims and Evidence Contextualization & Making Argumentation K3
Processes KR Situation ER in Sowrces R A the contest of Sesorcal Connections I Devedop an argament.
seenly and exphain Nstorcal Anadge warceg Il SRS ol Aot Epumenty e pimary g SEE COonents, o RGeS ging Nstorcals seecning 0ceeses
TAPIOTHITS 3 DIV, PImary and SCONGary SONCES. SRCONCRCY SO ES. CIMPASON, CRESSEON, NSy
I Crange, aralyTe D e el
oo o Detwons s decnyg
PRROACH SANSCOMENEs W roness.
- SKILLS
) 1centry o hatercs ) idertity 2 soume's goeet ) wornery ane descrite 2 AA uernly 3w domcr e ) corery pormrnsamenger T Make o hatoricaty
Concept. dove lpmant. Of view. purpoca historical clam I Inpumenrs in g test- adistorical contet for 3 COVEeCicons botegen N arical Ceforeibio clam
OF proCRss SOS0ON iy aulenca. Dased Of A0 Dl Dl SOICR. SOROTC dElorical devwslopement RO OMEOES And DIOCRRaes.
of process. (1] mpsert an agunert uang
L) Exglain 3 hstorcal concept. X Exphain the pone of view EX) wvertty he aviderce ) cuplain dow 3 Nstorcad SCICHEC Nd reRAANt SWdans.
Srinn WM, O DA S DU SE I M SuMon. N Sied N § SOrCE T SOpont AR Sxpien Now b somcic Brel Ot O DAOCHS o Descrite souciic exargies of
of sudience of 2 sousCe n argument PeEtoncs development o refetes 1o ancEner Nesonics R e L
2c] the fac) e = m.m-ﬁ-: development or pe . & Gl
of ascurce's of e A Seds of hat SOwrced Of PELOtC Ay reseert eviderce
IGO0 3N INpuTEre,
[X3 Use dsvdca ressoning
10 SIDAMN % MRCrRNES aoog
preces of Mstoncal ewdence
@ APHISTORY X1 Comsborste quaty or
- MmOty an argument g dverse
= Reasoning Processes Pamm et
10 dewiop 3 CoMmgian FDUMErE.
This srguetsnt mighe.
= Explan rusnce of an issue By
Reasoning processes describe the cognitive operations that students will be required to apply when engaging with the ""’"“’"“‘::"“"‘
historical thinking skdlls on the AP Exam. The reasoning processes ultimately represent the way practitioness think in the w“"m""
discipiine. Specific aspects of the cognitive process are defined under each reasoning process, WiRin and cross periods
+ Exphain 1he reklive nistorical
grifcancs of & source's
Credibi by and rvlations
*  Exghals howe or mby o Petor ool
Reasoning Process 1 Reasoning Process 2 Reasoning Process 3 chot o argumant i o

Comparison Causation Continuity and Change

* 1& Describe similarities andior « 2k Describe causes andior effects * 31 Describe pattems of continuity
differences between different of a specific historical development andior change over time,
Festorical dewelopmaonts Of Procoss

* 3k Explan patterns of contnusty
TP + 2. Explain the relationship between andior change over tine.
s 15 Fynlain ralenvant cimiwitios andy ~arana and oftacte M 3 anacifar




AP EUROPEAN HISTORY 2025 « FREE-RESPONSE QUESTIONS

Answer either Question 3 or Question 4.

3. Respond to parts A, B, and C.

A. Describe one significant motivation for European overseas expansion in the period 1450 to
1600.

B. Describe one significant change in European overseas expansion in the period 1600 to 1700.

C. Explain one way that European overseas expansion affected Europe’s economy in the period
1700 to 1900.

AP UNITED STATES HISTORY 2025 « FREE-RESPONSE QUESTIONS

1. Evaluate the extent to which the role of the federal government in the United States economy
changed from 1932 to 1980.

AP WORLD HISTORY: MODERN 2025 « FREE-RESPONSE QUESTIONS

3. During the eighteenth century, Enlightenment philosophers developed new ideas about
individual rights and the role of governments.

Develop an argument that evaluates the extent to which Enlightenment ideas encouraged
movements for political change and/or social reform during the period circa 1750 to 1500.

I
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Putting 1t Together: Historical Writing



How does the student demonstrate
they have or have not not learned
to think (and write) like a
historian?




How do you assess students use of complex

argumentation?
Use sample Use a colored
Central for the essay highling attempts
examples/ at complexity

What will be the

Now apply it to Does the student standard in your
the rubric. earn the point? classroom?

12



Complexity is not a
Unicorn if you help
your students

understand how to
develop it.




How do you begin to intfroduce a
complex understanding/complexity

iIn a FRQ/DBQ?




What does/will this look like in your
classroom?
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Demonstrating Complexity



Complexity is something students
can master and demonstrate on AP
exams.



MEET THE
NEW BOSS...

18



Making Connections

FRTIME R BRI




Why Make Connections

* |t helps students understand continuities and developments
across periods, events and places.

= |t helps students understand how the past shapes the present — it
helps them understand their modern world.

= |t is one of the paths to complexity in the LEQ and DBQ history
rubrics.

= Exam questions are often written connecting events and periods.




Which AP History subject
stresses connections About the

the most? AP U.S. History Course

Ab out the AP in AP US. History, students investigate significant events, individuals, developments, and

® processes in nine historical penods from approximately 1491 to the present. Students
WO rld H l story e develop and use the same skills and methods employed by historians: analyzing primary
® and secondary sources; developing historical arguments; making historical
and utilizing reasoning about comparison, causation, and continuity and change. The course
M Odern c ours e also provides eight themes that students explore throughout the course in order 10 make
connections among historical developments in different times and places: American and
national identity; work, exchange, and technology; geography and the environment; migration

and settiement; politics and power; America in the world; American and regional culture; and
social structures.

In AP World History: Modern, students investigate significant events, individuals,

developments, and processes from 1200 to the present. Students develop and use

the same skills, practices, and methods employed by historians: analyzing primary and

secondary sources; developing historical arguments; making historical connections; and

utilizing reasoning about comparison, causation, and continuity and change over time. The

course provides six themes that students explore throughout the course in order to make

connections among historical developments in different times and places: humans and the

environment, cultural developments and interactions, governance, economic systems, social

intmons and Orgamahon. m’ technok)gy and ".mm A



About the AP
World History:
Modern Course




About the
AP U.S. History Course




THEME 6: AMERICA IN THE WORLD (WOR)
This theme focuses on the interactions between nations that affected North
American history in the colonial period and on the influence of the United States
on world affairs.

B R B Ml SRl B 3o I

1491 1754 1865‘ 1877 1890 1945 Todiy

LumMmeaZ2P IO

(Students add developments/events for Continuities and Changes, color coded line for each area. Add brief explanations)

- > 3 — 24
Effect of European nations Effect of US on Europe Effect of US on World




How do you create opportunities

for students to connect current
content to past or current events?



Oangoing Vielence In the 2ist century, the peace process became move
complacated when the Palestinians split into two factions, The Fatah faction
controlied the West Bank. The Hamas faction controlied Gara, Secunty

EAIMAR concerms lod the Iwracli government to implement tighter border controls on
The recrawing of polltical boundarnies in some the West Bank and on Gaza. These controls, amounting 10 cconomic sanctions,
cases led to confict as well as population pA LI-EI- severely restricted mormal actnvaty for hundreds of thousands of Palestinaans
daplacerment andior resettiements, INchiding KA and fomcated anger, Isracl further angered Palestinians by approving new
those related 10 the Parttion of India and the “leTO D'Ea sctthoments on kinds it had occupicd during previous wars, kinds Palestinians
creation of the state of lsrsel. comvidered theins.

Without a peace process, violence continued. Between 2000 and 2014,
over 7,000 Palestimian and over 1,000 lsraclis were killed, Many countrics n

_a-; \:\_\ , A e —— R S T TR the Middle East remained hostile to United States over its support of Isracl
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Cambodia Gains Independence and Survives Wars

Tt o TR ¥ 1_‘:‘., ‘*‘»”‘8& S s After World War 11, Victnam's ncighbor Cambodia pressared F
it independence 0 1953, Cambodia’s royal family contineed : :
Palestinians leaving the Galilee during the Nakba, Oct-Nov 1948, The Birth of the Polestinian government and tricd 10 maintain ity status 2 3 noa-aligned “AP® W:%“:’Ofv-t
Refugee Problem by Benny Morris, Cambridge University Press 1989. ::"; "l‘:’\"“”“"‘;’\'.""“"“ War, However, Comibodia was v i [p 501 N

Following the Vietnam War, a communist goomila ongani
the Khmer Rouge, under the keadenship of Pol Pot, overthrow the mgmewang
government of Cambodia. Once in power, Pol Pot and the Khmer Rouge
imposed a ruthless form of communism, following the Chincse model of
“cubtural revolution™ that tangeted intelioctuals and dissenters. The slaughter




PAxalLLcL
H,C€TOPRIES

O T oo

THE CIVIL RIGHTS
MOVEMENT

Mave the goals of the Civil Rights
Movement been achleved®

e o0

THE US CIVIL WAR

The conteated histories of conflict and
freedom in the US

PAraloE ,
NI:T‘BD.iE: “

FREEDOM IN THE USA

The contested histories of the battie for



Period 8: 1945-1980

OFTIONAL ACTIVITY
Guided Discussion

SAU00NS 0O™ 1T Horyy NISENQET 3 Memo 300U BaNOr ARen0e 1o the CI4 memo Ibout
Mt arrriad USeadcmgt 15 Seacriee sirricton o0 SMeences and sepbem fetemeen v LS
Soregn pefoy A rg e Cod K

1923 - 2023

TOMCAY
America as a
World Power

Topic 8.7

America as

AMEnce was peone 10 &5 o]
INdependance movements
the Ao

Leaming Objective: Explan v
10 Mernatonad developmeants O

me or the collapre
impertant developments of the o

fighting for imdepeadence ook 10 8
Enaperation of to the anticolonid

Unrest in the “Third W

Betwoen 1947 and 1960, 37 new nnt
and the Midie Eat. Most were fou
Nevtaen, Prasce, and the Netherland
nations in M7, and the Duach Ean
Indooesia in 1949, In Africa, Ghang
# howt of other nstions followed. 1)
World" (in contrast 1o the induany
Coensmunist bloc ) ofen lacked stad
noed for Toecign ald from ether 1Y
made them @mto pawmn of the Cold

Forcign AM The primary hu{
developung mtson to ity side duting

mont of US. Soreign abd weat 1o Fusy
o Thind World nationn. Some fond
attached. Often, though, the ad o
came with restrictions, which poory
foregn sid many recigéents, such
the Cold War and followed a policy

The Middie East

1o the Mid@e Fast, the Unsed St
with the ol rwh Arab stmes while

MULTIPLE-CHOICE QUESTIONS

Questions 1.3 refer 10 the escenpt Delow

“The leaders of the independence movements were a different type than
America’s Founding Fathers. . . . The vast majority of them governed in an
authoritarian mannce. Many were Marxists, However much America
might dissociate from Earopean colonialism, American leaders, to their
chagrin, found themadives perceived in developing countries as useful
auxiliaries from the imperialist camp rather than as genuine partners. . . .
Above all, popadist leaders like Nasser saw no foture in being identified with
the West. . . . Nonalignment was for them as muach a domestic necessity as

a foreign policy cholce”

Menry Kot Secretary of State (197309770 Diplawacy, 1994

1. One claim that could be used 1o refute & por's statement that “the
leaders of the independence movements were a different type than
America’s Founding Fathers”™ would be that both groups

(A) opposed efforts to protect civil Iiberties sach as freedom of the press
(B) wanted to avoid conflicts that involved more powerful countries

(C) distrusted wealthy and highly educated individuals as political
keaders

(D) recognized the benefits of imperialism for small, weak countries
2. Which of the following best reflects Rivvngeds critichm of the leaders

of the developing countries?

(A) The leaders were not as skilled as American political leaders

(B} Mot keaders were not committed 1o democratic values

(C) Governments were auxiliarics of the imperialist camp

(D) Nosaligament was important for internal political reasone

3. Which of the following best reflects the perspectiy

nations according to ngve? v at
(A) ::::: colonies did not wamt to join in llluQ[ p:':‘sogryégg‘:;gt’eo;s
540, 642

(B) Nomaligned nations had deeply held rd»;nuil
(C) People in these nations wanted to ally with th

AP® United States

their governments did not

(D) Governments were not stable enough to cooperate with Western
democracies.

—\J



Results from the 2025 AP European History Exam

July 17, 2025 10:00 AM-11:00 AM ET

BCEC Level 2 | 208

In this session, the course lead and chief reader will review the 2025 AP®
European History Exam, including an in-depth look at student performance
on the released free-response questions. They'll also share details about the
2026 AP Exams, offer tips for planning instruction for the year, and give
strategies to help students strengthen their responses.

Jeremy Neill

e  Clark Hultquist
™" Professor of European History Director Il, Curriculum and As...
University of Montevallo College Board




“It is strongly recommended for teachers not to leave the teaching of Unit 9 to the very last
moment in their pacing guide. Planning in a week or two of AP exam review at the end of the
course just before the exam allows for some leeway to use a few of those days to cover fully Unit
9. AP exam review can perhaps be either asynchronous or after school/another possible time to
readjust for late schedule changes. Another option is to include Unit 9 topics early and
throughout the academic year. Students have an awareness of modern issues in society today
and the later parts of Unit 9 concern a Europe and world similar to their own. Connecting
therefore from earlier historical periods and units to Unit 9 in a meaningful way allows later
content to be introduced earlier in the course. In addition encouraging students to examine
connections between periods in European History and similarities and differences in historical
developments, such as women'’s roles and rights, is an excellent way to build those essential
historical thinking skills. Connections is also of course one of the pathways to complexity in
the LEQ and DBQ to introducing Unit 9 earlier into the course not only helps build the skill
of demonstrating a complex understanding the historical developments, but it brings home
to student the relevance of the course to their own times and lives.

30



CED and Scaffolding Skills




CED and Scaffolding Skills




Scaffolding Skills in the DBQ

= : First Semester: Students write their
DBQs at home, gradually reducing
their time and increasing their sKkills.

DBQ 1 exposure
= Simplify the rubric after Context and

= Do not grade for complexity
» Preview any complex docs
* Give unlimited time

* Provide detailed feedback




Scaffolding Skills in the DBQ

First Semester: Students write their
DBQs at home, gradually reducing
their time and increasing their skills.

Period 3 Review a

pp. 159-162 for AP US History
pp. 137-140 for AP World: Modem

DBQ 2 sourcing

= Increase Text Difficulty

= Focus on Sourcing

« Allow one type of Complexity (Expian
Both/Counter-argument)

= Score Generously
= 2 Hour Maxaimum
= Provide detailed sourcing feedback
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Thinking about Writing



History ()
How To’s

What is ‘Because, But & So’?
This is a simple writing exercise that
teaches students to think
analytically. It also gets them to
work with basic conjunctions

X O
’V REVOLUTION

v

But, Because and So

What does the research say?

This activity was designed by
Hochman and Wexler for The
Writing Revolution as a sentence
expansion activity to build both
literacy and skills

One of the benefits is that the rigour
of the activity is driven by the
content you use. It can be easily
applied in a KS2 or KS5 lesson.

This activity is powerful because it
forces students to expand their
thinking with precision and detail

It also encourages students to think
in different ways they might develop
the same sentence stem, forcing
them to engage with the content,
and think historically. Indeed, the
task itself also escalates in difficulty
as you complete it.

Further Reading
Hochman and Wexler; The Writing
Revolution

Lemov: Teach like a Champion

Because, But and So I @

Using Because, But and So

Give students a sentence stem (beginning of a sentence) that allows
because, but and so to be applied and expanded on.
E.g. “In 1861, Louis Pasteur developed the Germ Theory...”

Because

This is used to explain why something is true
or to highlight the causation

“because of his experiments as a brewer...”

“but, failed to prove that germs cause disease...”

So

Greg Thornton
mrthorntonteach

Do’s and Don’ts

To really maximise your use of
because, but so, follow this
guidance on do’s and don’ts

So tells us the effects and what happened next in
the narrative

’so this led to the challenge to Miasma theory...”

In the History Classroom

/@
7
7

o But,
S This is used to change the direction of the
N S sentence, to provide balance

»

\ @

* Make sure the content

to practice it orally first

* You can start with one
conjunction at first, for
example because

* Try to anticipate
student answers

rOn
M

* Don't force the

can support using activity onto content
Because, But and So that does not provide
* Get weaker students, a clear opportunity to
use it

* Don’t change the
sentence stem, keep
the same for each one

* Don't’ let students use

Because, But, and So
at the start of setences

Below are some examples of how you could use because, but and so within the history classroom.

[
Analysis
Because, But & So is most powerful when
used to analyse events, results or changes
For example:
* From 1924, Stresemann secured the
recovery of Germany.......

* Between May and June 1940, 338,226
British troops were evacuated at Dunkirk...

* After the Black Death, English society was
changed...

o

Scholarship

It can be used to engage with scholarship
by explain in why interpretations are made
and also challenging them.

For example, this add because, but and so
to the end of this extract below

Simon Schama claims “Change arrived in a
violent rush, decisive, bloody, traumatic; os
a truck-load of trouble......wiping out
everything that gives a culture its bearings”

3

New Vocabulary

Use it as a method to embed and apply new

vocabulary, either Tier 2 or Tier 3

For example:

* People migrated to Britain...

* The Homestead Act was a 1862 that
offered cheap land to settlers...

* In 1865, De Montfort called the first
parliament, the Great Council,....




Teacher Toolbox for Writing and Thinking

Writing Across the Curriculum

Stylistic Moves Toward Sophistication

10 Ways to Start a Sentence

Subordinate Clauses

Combining Clauses & Sentence Combining

a &~ w0 =



https://docs.google.com/document/d/1f7TshhrLMLEkhZyzvUWETdeOClsaFmjGQbryu5jrln0/edit?tab=t.0
https://docs.google.com/document/d/1WeR3vf0_tkxFSXQAILlYC_3jZc2amsPdQ8wsSy9kSqA/edit?usp=sharing
https://docs.google.com/document/d/1aWBOOQE6L5Nx8RBlxotBAm1FYZzgmUPDnFzga9wSKEk/edit?tab=t.0
https://docs.google.com/document/d/1n3TIgC6AFXDpY5G7AIzHstOJBZJJDy7Do8kY7P38ygQ/edit?usp=sharing
https://drive.google.com/file/d/14U6nQ7ND7s0n7jeY8zFUQKVCW37q3OU1/view?usp=sharing
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https://perfectionlearning.com/ap-and-honors/social-studies?srsltid=AfmBOooWml3PuUPQGUJwguOLwLQqFtY4-DLxbJPa2c6219q6_O18gBU5&plcstate=al&plcsite=nat
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